Seamer and Irton CP School

Progression of knowledge and skills in Reading
KS2

Y3 | 7 Y5 | Y6

NC guidance - At this stage, there should be no need for further direct teaching of word reading skills for almost all pupils. If pupils are struggling or failing in this, the reasons for this
should be investigated. It is imperative that pupils are taught to read during their last two years at primary school if they enter year 5 not being able to do so. Pupils should be
encouraged to work out any unfamiliar word. Accurate reading of individual words, which might be key to the meaning of a sentence or paragraph, improves comprehension. When
teachers are reading with or to pupils, attention should be paid to new vocabulary — both a word’s meaning(s) and its correct pronunciation.
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pitch, passion, pace, power, pause, pitch, passion, pace, power, pause, pitch, passion, pace, power, pause, pitch, passion, pace, power, pause,
punctuation, prosody, root words, punctuation, prosody, root words, punctuation, prosody, root words, punctuation, prosody, root words, prefixes,
prefixes, suffixes prefixes, suffixes prefixes, suffixes suffixes
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NC guidance - The focus should continue to be on pupils’ comprehension as a primary element in reading. The knowledge and skills that pupils need in order to
comprehend are very similar at different ages. This is why the programmes of study for comprehension in years 3 and 4 and years 5 and 6 are similar: the complexity of
the writing increases the level of challenge.
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To listen to and discuss a wide range of fiction, poetry, plays, non-fiction and

reference books or textbooks.

To increase their familiarity with a wide range of books, including fairy stories,
myths and legends, and retelling some of these orally.

To read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction

and reference books or textbooks.

To become familiar with a wider range of books, including myths, legends and
traditional stories, modern fiction, fiction from our literary heritage, and books

from other cultures and traditions.
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To recognise, listen to and discuss a
wide range of fiction, poetry, plays,
non-fiction and reference books or
textbooks.

To use appropriate terminology when
discussing texts (plot, character,
setting).

To discuss and compare texts from a wide
variety of genres and writers.

To read for a range of purposes.

To identify themes and conventions in a
wide range of books.

To refer to authorial style, overall themes
(e.g. triumph of good over evil) and
features (e.g. greeting in letters, a diary
written in the first person or the use of
presentational devices such as numbering
and headings).

To read a wide range of genres,
identifying the characteristics of text
types (such as the use of the first
person in writing diaries and
autobiographies) and differences
between text types.

To participate in discussions about
books that are read to them and
those they can read for themselves,
building on their own and others’
ideas and challenging views
courteously.

To identify main ideas drawn from
more than one paragraph.

To read for pleasure, discussing,
comparing and evaluating in depth across
a wide range of genres, including myths,
legends, traditional stories, modern
fiction, fiction from our literary heritage
and books from other cultures and
traditions.

To recognise more complex themes in
what they read (such as loss or heroism).

To explain and discuss their understanding
of what they have read, including through
formal presentations and debates.

To check that the text makes sense to

Discuss vocabulary used to capture

To discuss vocabulary used by the

To analyse and evaluate the use of

fromthe text.
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E::'- § g them, discussing their understanding readers’ interest and imagination. author to create effect including language, including figurative language
e = T | and explaining the meaning of words in figurative language. and how it is used for effect, using
' f—, % | context. To evaluate the use of authors’ technical terminology such as metaphor,
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z : 2 language and explain how it has simile, analogy, imagery, style and effect.
53 g' To discuss authors’ choice of words and created an impact on the reader.
phrases for effect.
- To ask and answer questions To draw inferences from characters’ To draw inferences from characters’ To consider different accounts of the same

- =Y g appropriately, including some simple feelings, thoughts and motives that feelings, thoughts and motives. event and to discuss viewpoints (both of
i g T | inference questions based on justifies their actions, supporting their To make predictions based on details | authors and of fictional characters).
= 3 % | characters’ feelings, thoughts and views with evidence from the text. stated and implied, justifying themin | To discuss how characters change and
g' $ g motives. To justify predictions from details stated detail with evidence from the text. develop through texts by drawing

2 g' To justify predictions using evidence and implied. inferences based on indirect clues.
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infer, predict, retrieve, skim, scan, literal, deductive, language, structure, infer, predict, retrieve, skim, scan, literal, figurative, deductive, language, structure,
presentation, identify, justify presentation, identify, justify, metaphor, simile, analogy, imagery, style, effect
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* These are detailed in the word lists within the spelling appendix to the national curriculum (English Appendix 1). Teachers should refer to these to exemplify the words that pupils should
be able to read as well as spell.



